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Introduction
Departments within faculties of tourism aim to train qualified personnel for the tourism sector. Faculties of tourism in Turkey have various departments, such as tourism management, tourism and hotel management, tourism guidance, recreation management, travel management, hospitality management, food and beverage management and gastronomy and culinary arts. The first thing that comes to mind when tourism is concerned is the necessity of speaking foreign languages. Being able to use a foreign language in the sector requires proficiency in the language. Based on these requirements, vocational English courses are included in the curriculum of these departments. Students at tourism faculties are aware of the necessity and importance of this course for their professional life. Students consider this course as an opportunity to improve themselves and want to take advantage of this opportunity as much as possible (Özer, 2018; Balcı, 2016) . However, attitude, motivation and anxiety as affective characteristics of students influence learning the foreign language (MacIntyre & Gardner, . Selda Özer/ Journal of Language and Linguistic Studies, 15(2) (2019) 560-577 561 1991; Alrabai & Moskovsky, 2016) and this situation reveals itself in vocational English courses as in other foreign language courses.
Attitude is defined as the reactions of learners as a result of evaluating a number of ideas, objects or situations based on their beliefs and opinions (Gardner, 1985) . In the literature, various studies detecting attitudes of students towards English in different educational levels reached different findings. In some studies, male students have less positive attitudes than female students (Genç & Aydın, 2017; Özdinç Delbesoğlugil, 2013) . Contrary to these findings, some studies found out that attitude levels of male students towards general English were higher than those of female students (Tetik, 2016; Kazazoğlu, 2013; Soleimani & Hanafi, 2013) . Moreover, some studies revealed that the difference was not significant in the students' attitude levels in terms of gender (Güryay, 2016 , Karataş et al., 2016a Kızıltan & Atlı, 2013; Durer & Sayar, 2013; Karabulut, 2013; Temur, 2013) . A study examining the attitude levels of students towards vocational English course reached a conclusion that the difference was significant for attitudes of students in terms of gender, age, department and achievement. In other words, female students had higher attitude levels than male students, older students had higher attitude level than younger ones, the attitude levels of students in tourism departments were higher than the other departments, students at Tourism Guidance department had the highest attitude levels among the other departments, and students with higher achievement have higher attitude levels (Özer &Yılmaz, 2016) .
Motivation is defined as the force that triggers the person in a situation and the underlying causes of this force. Motivation in learning a foreign language is regarded as the sum of students' positive attitudes towards learning a language as well as the desire and effort to achieve their goals (Gardner, 1985 ). In addition, success is influenced by motivation and motivation is influenced by the attitude in foreign language learning (Gardner & Lambert, 1972) . Similar to attitude, there are various studies to examine motivation levels of students in English in different educational levels in the literature, and they reached different findings. Some studies resulted with no significant difference between the motivation levels of female and male students in English (Ataman, 2017; Çekirdek, 2014; Karakış, 2014) . As opposed to these findings, in other studies, it was concluded that male students' motivation levels were less than those of female students (Yılmaz, 2013; Madran, 2006) . In a study, no significant difference was found between motivation levels of students in terms of their departments (Ataman, 2017) . Another finding in the literature was that the students' motivation levels did not differ according to their academic achievement (Doğan, 2009) . In a study, students with no additional study differed from those studying 1-3 hours, 4-6 hours or more (Ataman, 2017) . However, there was no significant difference between additional study and motivation levels of high school students (Karakış, 2014) .
Anxiety is defined as the subjective feeling of nervousness, apprehension, worry, and tension related with an arousal of the autonomic nervous system (Spielberger, 1983) . Littlewood (1984) argues that foreign language is taught in a non-natural way in the classroom setting and students sometimes feel weak and helpless. MacIntyre and Gardner (1989) argue that students do not begin learning a language with any anxiety; however, it resulted from negative experiences and negative thoughts and behaviors developed throughout the learning process. If a learner's anxiety is above a certain level, it brings about an important obstacle the in language learning process and affects success negatively (Littlewood, 1984) . As in attitude and motivation, there are various studies to investigate anxiety levels of students in English in different educational levels in the literature, and they reached different findings. Some studies concluded that male students were less anxious than female students (Karataş et al., 2016b; Çakıcı, 2015) . On the contrary, in some studies, the conclusion was that there was no significant difference in students' anxiety levels in terms of gender (Coşkun & Taşgın, 2018; Oğuz & Akkaş Baysal, 2015; Tunçer & Dogan, 2015; Karakış, 2014; Özütürk & Hürsen, 2013; Öner & Gediklioğlu, 2007) . In some studies, anxiety levels of students did not show a significant difference in terms of age (Tosun, 2018; Çakıcı, 2015) . In their study, Tunçer and Doğan (2015) found no significant difference between the anxiety levels of university preparatory class students in terms of their department. The difference between additional study and anxiety levels of high school students was not significant (Karakış, 2014) .
As a result of the literature review, it is observed that there are a lot of studies about attitude, motivation and anxiety towards general English as expected because attitude, motivation and anxiety are some of the most important factors in language learning. Positive attitudes are related to higher language achievement. Students' attitudes towards foreign language learning influence their achievement in the course and concurrently they are affected by their achievement. (Dörnyei, 1998; Gardner & Lambert, 1972) . In addition, whereas positive attitudes affect speaking skills, negative attitudes lower interest and motivation (Brown, 2007) . Students with lower attitude levels towards foreign language have higher anxiety levels, and thus, they have difficulty in learning the language (Horwitz, 2001) . Moreover, there is a negative relationship between motivation and anxiety; and thus, the level of motivation will decrease as the level of anxiety increases. As a result of high anxiety and low motivation levels, students fail to achieve in learning the foreign language (Maclntyre & Gardner, 1991; Maclntyre & Charos, 1996) . However, the number of studies on attitude, motivation and anxiety towards vocational English course is limited in the literature. Özer and Yılmaz (2016) examined only attitudes of vocational college students towards vocational English course in Turkey. Motivation and anxiety were not addressed in the study. Bensoussan (2014) examined motivation and attitude levels of the students who took reading in academic English course in Israel, and revealed that achievement is in relation to motivation and attitude levels. Anxiety was not addressed in the study. Based on this limitation in the literature, the study aimed to examine the attitude, motivation and anxiety levels of the students towards vocational English course together. It is thought that examining students' attitudes, motivation and anxiety levels towards vocational English course in terms of different variables will be an important research subject by evaluating students in the context of foreign language teaching and vocational English teaching. In addition, the study will shed light on the identification of prospective tourism staff and enable to train qualified personnel for the sector. All in all, the study aims at examining the attitude, motivation and anxiety levels of the students at a faculty of tourism towards vocational English course. Specifically, the study asks the following questions:
1. What are the attitude, motivation and anxiety levels of students? 2. Do students' attitude, motivation and anxiety levels differ in terms of 
Method
Quantitative research design and survey methodology were conducted in the study. Survey methodology is a research model that aims to examine a situation as it exists in the nature (Karasar, 2003) . The study aims at analyzing attitude, motivation and anxiety levels of students studying at a faculty of tourism in their own context.
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Participants
The present study was carried out in a faculty of tourism at a state university in Turkey. All students taking vocational English courses in 2016-2017 spring semester were included in the study. Vocational English course is given to the junior and senior students at the faculty, thus junior and senior students participated in the study. A total of 325 students enrolled in the faculty, and those taking the course participated in the study voluntarily and gave consent to collect data. Demographic factors of the students were given in Table 1 
Instrument(s)
Attitude Scale towards Vocational English Course: Attitude Scale towards Vocational English Course is a 28-item scale developed by Özer (2016) , including "I think it is useful to take vocational English course no matter how hard it is". In order to determine the scale items, 98 students majoring tourism programs, and those having taken vocational English course were asked to express their feelings and thoughts about the course in 2013-2014 spring semester. The repetitive cognitive, affective and psychomotor expressions used in the compositions were selected and preliminary items were determined for the draft scale taking attitude scales in the literature into consideration. Thus, 40 items were included in the draft scale. In order to ensure the content validity of the scale, the draft scale was submitted to the opinions of an academician from the department of curriculum and instruction, an academician from the department of assessment and evaluation, and 3 lecturers of English. 12 items were omitted and the draft scale was prepared with 28 items, including 17 positive and 11 negative, for the pilot study. The scale items were also examined by the two lecturers of Turkish language for accuracy. As a result of the consultation, some items were rearranged.
The pilot study was conducted in 2014-2015 fall semester. 158 students taking vocational English course participated in the pilot study. Total item correlation coefficients ranged from .61 to .82. According to Büyüköztürk (2005) , item-total correlation coefficients should be 0.30 and above. KMO coefficient was examined to check whether sample size was adequate for factor analysis and Barlett's test was investigated to control whether variables are distributed normally. KMO coefficient was 0.95 and Barlett's test was 0.00. If KMO is higher than 0.60 and Barlett's test is significant, factor analysis can be applied for the data (Büyüköztürk, 2005) . Then, exploratory factor analysis was conducted to determine the factor loadings and construct validity. The explanatory factor analysis showed that the eigenvalues of 28 items in the scale were distributed on four factors bigger than 1, which explained 65.7% of the total variance. The contribution of the four factors to the total variance was 52.5%, 5.1%, 4.2% and 3.7% respectively. The eigenvalues of the factors were 14.70; 1.43; 1.20 and 1.04 respectively. Factor loadings of all the items in the scale were high in the first factor. Next, Scree Plot was analyzed and there was a rapid decrease in the first factor. When all the analyses were taken into account, the scale was considered to have one factor. In other words, the fact that factor loadings of all items in the first factor were high, that the variance explained by the first factor was significant, and that the eigenvalue of the first factor was three times higher than the eigenvalue of the second factor were evidences that the scale had one factor (Büyüköztürk, 2005) . Therefore, it was concluded that the scale had a one-factor structure. Moreover, the first factor alone accounted for 52.5% of the total variance. If variance explained by the first factor is 30% and higher, the scale is considered to be acceptable for a one-factor scale (Büyüköztürk, 2005; Çokluk, Şekercioğlu & Büyüköztürk, 2014) . Cronbach Alpha reliability was estimated as 0.96. The psychological scales with 0.70 and higher Cronbach Alpha are assessed as reliable scales (Büyüköztürk, 2005) . Therefore, the scale was regarded as a reliable, valid and one-factor scale (Özer, 2016; Özer & Yılmaz, 2018) .
For confirmatory factor analysis, 331 students taking vocational English course in 2015-2016 spring semester participated in the study. Since the scale had one factor, confirmatory factor analysis was applied to analyze one-factor structure of the scale and suitability of the model (Tabachnick and Fidell, 2007) . Fit indices of the one-factor model were analyzed and chi-square was significant (x2=1068.43, sd=350, x2/sd=3.05, p<0.001). Fit indices of the model were RMSEA=0.08 and CFI=0.81. When fit indices were examined, the values were observed to be close to the ones expressed in the literature (Kline, 2005; Tabachnick and Fidell, 2007) but not at the expected level. When modification indices about the variables in the model were examined, it was observed that there were relationships between the errors of some items. Modification indices show the decrease in the chi-square value as a result of adding a particular parameter (releasing it) or new parameters (Sümer, 2000) . Based on these indices, error correlations for item parceling of the same latent variable were added to the model and reanalyzed. Final confirmatory factor analysis exhibited that chi-square values were significant (x2=727.55, sd=336, x2/sd=2.17 p<0.001). Fit indices of the model were RMSEA=0.06, SRMR=0.06, IFI=0.90 and CFI=0.90. Therefore, the results of the analyses implied that fit indices of the model were acceptable (Kline, 2005; Tabachnick and Fidell, 2007) . Factor loadings and error correlations of the items were observed to be statistically significant. After the confirmatory factor analysis, Cronbach Alpha was estimated as 0.93 (Özer & Yılmaz, 2016) . In this study, reliability coefficient of Attitude Scale towards Vocational English Course was .91.
Attitude/Motivation Test Battery: Attitude/Motivation Test Battery was developed by Gardner (1985) and adapted into Turkish by Doğan (2009) . A total of 34 items with four factors (Desire to Learn the Language:10 items, Motivation Intensity:10 items, Instrumental Orientation:4 items, Attitudes towards Learning the Language:10 items,) were used in the Turkish version of the scale including "Studying vocational English is important because I will need it for my career. In another study, confirmatory factor analysis was applied and chi-square (x2=7678.53, sd=505, x2/d=15.20, p<.01) was significant. The fit indices were as follows: CFI=1, GFI=.96, AGFI=.95, RMSEA=.097, RMSEA CI=.095-.097 and SRMR=.076 (Karakış, 2014) . The students were asked to respond to the items by considering vocational English course. Reliability coefficients of the scale factors were .72 in "Desire to Learn the Language", .71 in "Motivation Intensity", .80 for "Instrumental Orientation", .85 in "Attitudes towards Learning the Language", and reliability coefficient of the whole scale was .92 in this study.
Foreign Language Classroom Anxiety Scale: Horwitz, Horwitz and Cope (1986) developed Foreign Language Classroom Anxiety Scale and Aydın (1999) adapted it into Turkish. The scale consisted of 33 items with three factors (Fear of Negative Evaluation: 7 items, Test Anxiety: 15 items, Communication Appreciation: 11 items), including "I start to panic when I have to speak without preparation in vocational English course". Chi-square (x2=3718.50, sd=491, x2/sd=7.57, p<.01) was found to be significant and fit indices were as follows: CFI=1, GFI=.97, AGFI=.97, RMSEA=.066, RMSEA CI=.064-.068 and SRMR= .052 in confirmatory factor analysis for Turkish version (Karakış, 2014) . The students were asked to respond to the items by considering vocational English course. Reliability coefficients of the scale factors were .81 in "Fear of Negative Evaluation", .71 in "Test Anxiety", .72 in "Communication Appreciation", and reliability coefficients of the whole scale was .88 in this study.
Data collection procedures
The present study was carried out with students studying at a faculty of tourism at a state university and taking vocational English course (n=375) in 2016-2017 spring semester. All participants were informed that it was a voluntary survey. A total of 325 students participated in the study voluntarily.
Data analysis
The Statistical Package for Social Sciences (SPSS) 22.0. was used for data analysis of the current study. Maximum, minimum scores, mean and standard deviation of the three scales were determined. Prior to analyses of the data, it was checked whether the data were normally distributed. It was found out that the data showed normal distribution. Independent-Samples t-test was used for the comparison of two groups, one-way ANOVA was used for the comparison of the more than two groups. Tukey test was used to determine the source of the difference between groups. The term effect size is increasingly becoming popular throughout educational literature in the late years, and even it has been used more prevalently in recent years. Kotrlik and Williams (2003) recommended that a researcher should provide not only the statistical significance test results but also an appropriate effect size measure. According to Cohen (1988) , in order to determine the effect size in t-tests, Cohen's d should be calculated; and in oneway ANOVA, Cohen's f should be calculated (Cohen, 1988; Kotrlik & Williams, 2003; Özsoy & Özsoy, 2013) . As independent samples t-test and one-way ANOVA analyses were used in this study to examine mean differences, Cohen's d and Cohen's f were used to determine the effect size, respectively. The effect size is considered to be small if d is .20, medium if d is .50, and large if d is .80. The effect size is considered to be small if f is .10, medium if f is .25, and large if f is .40 (Cohen, 1988; Kotrlik & Williams, 2003; Işık, 2014) .
Results
Mean, standard deviation, maximum and minimum scores for three scales were analyzed. Attitude, motivation and anxiety levels of the students were estimated and given in Table 2 . When Table 2 was examined, students' mean score for attitude was 3.51 and it was at "agree" level. Their mean score for motivation was 3.54 and it was at "agree" level. Finally, their mean score for anxiety was 3.12 and it was at "slightly agree" level. Table 3 showed the result of independent samples t-test to determine whether students' attitude, motivation and anxiety levels differ in terms of their gender. The results indicated that there was no significant difference in the students' attitude (p=.678; p>.05) and motivation (p=.410; p>.05) levels. Cohen's d was .07 for attitude and .10 for motivation, which implied a small effect size. However, there was a significant difference in anxiety level (p=.031; p<.05). For anxiety level, female students (X=3.20) had a higher mean score than male students (X=3.06), and thus, female students were more anxious than male students. Nevertheless, Cohen's d was .25 and had a small effect size (Table 3) . Table 4 displayed the result of independent samples t-test to determine whether students' attitude, motivation and anxiety levels differ in terms of their age. Table 4 indicated that there was no significant difference in attitude (p=.518; p>.05), motivation (p=.899; p>.05) and anxiety (p=.896; p>.05) levels of students in terms of age. Cohen's d was .07 for attitude, .01 for motivation and anxiety and the effect size was quite small for all of them. Table 5 represented the result of one-way ANOVA to determine whether students' attitude, motivation and anxiety levels differ in terms of their department. As seen in Table 5 , there was a significant difference in attitude (p=.000; p<.05), motivation (p=.000; p<.05) and anxiety (p=.041; p<.05) levels of the students in terms of their departments. As a result of Tukey analysis for attitude, the difference was between Tourism Management (X=3.31, Sd=.63) and Tourism Guidance (X=3.94; Sd=.44) and Gastronomy and Culinary Arts (X=3.80; Sd=.56). In addition, Cohen's f was .41 and had a large effect size. Similarly, for motivation the difference was between Tourism Management (X=3.40, Sd=.55) and Tourism Guidance (X=3.90; Sd=.59) and Gastronomy and Culinary Arts (X=3.71; Sd=.55). Cohen's f was .34 and effect size was medium. For anxiety, the difference was only between Tourism Management (X=3.17, Sd=.54) and Tourism Guidance (X=2.95; Sd=.64). Cohen's f was .01, which implied that the effect size is quite small. Students of Tourism Guidance and Gastronomy and Culinary Arts had significantly higher attitude and motivation levels than students of Tourism Management. Moreover, students of Tourism Management were more anxious than students of Tourism Guidance.
The result of one-way ANOVA to determine whether students' attitude, motivation and anxiety levels differ in terms of their achievement was shown in Table 6 . As indicated in Table 6 , there was a significant difference in attitude (p=.000; p<.05), motivation (p=.000; p<.05) and anxiety (p=.002; p<.05) levels of the students in terms of their achievement. As a result of Tukey analysis for attitude, the difference was between students with low achievement (X=2.96; Sd=.73) and those with mid achievement (X=3.49; Sd=.53) and those with high achievement (X=3.72; Sd=.63). Moreover, there was a difference between students with mid achievement (X=3.49; Sd=.53) and those with high achievement (X=3.72; Sd=.63). Cohen's f was .41, which implied that the effect size was large. Similarly, for motivation, the difference was between students with low achievement (X=3.21; Sd=.53) and those with mid achievement (X=3.48; Sd=.53) and those with high achievement (X=3.72; Sd=.61). In addition, there was a difference between students with mid achievement (X=3.48; Sd=.53) and those with high achievement (X=3.72; Sd=.61). Cohen's f was .30, which implied a medium effect size. When it came to anxiety, the difference was between students with low achievement (X=3.24; Sd=.47) and those with mid achievement (X=3.19; Sd=.53) and those with high achievement (X=2.98; Sd=.58). In addition, there was a difference between students with mid achievement (X=3.19; Sd=.53) and those with high achievement (X=2.98; Sd=.58). Cohen's f was .20, which implied a small effect size. The findings inferred that students with high achievement had higher attitude and motivation levels and lower anxiety levels than those with lower achievement. Table 7 showed the result of one-way ANOVA to determine whether students' attitude, motivation and anxiety levels differ in terms of their additional study. As seen in Table 7 , there was a significant difference in attitude (p=.000; p<.05), motivation (p=.000; p<.05) and anxiety (p=.035; p<.05) levels of the students in terms of their additional study in a week. As a result of Tukey analysis for attitude, the difference was between students with no additional study (X=3.32; Sd=.61) and those studying 1-2 hours (X=3.61; Sd=.64) and those studying more than 2 hours (X=3.64; Sd=.66). For motivation, the difference was between students with no additional study (X=3.37; Sd=.51) and those studying 1-2 hours (X=3.66; Sd=.61). For both attitude and motivation, Cohen's f was .22 and effect size was nearly medium. For anxiety, the difference was between students . Language and Linguistic Studies, 15(2) (2019) 560-577 569 studying 1-2 hours (X=3.15; Sd=.54) and those studying more than 2 hours (X=2.93; Sd=.61). Cohen's f was .14, which implied a small effect size. The findings reflected that students with no additional study had lower attitude and motivation levels and higher anxiety levels than those with additional study. Table 8 displayed the result of one-way ANOVA to determine whether students' attitude, motivation and anxiety levels differ in terms of their tourism experience. The results indicated that there was no significant difference in attitude (p=.096; p<.05), and anxiety (p=.118; p<.05); however, there was a significant difference in motivation (p=.014; p<.05) in terms of tourism experience. While Cohen's f was .14 and effect size was small for attitude, Cohen's f was .99 and had a large effect size for anxiety. As a result of Tukey analysis for motivation, the difference was between students with no tourism experience (X=3.79; Sd=.58) and those with 1-3 years (X=3.46; Sd=.65) and those with more than 3 years (X=3.46; Sd=.57). Cohen's f was .18 and effect size was small. Students with no tourism experience were more motivated than those with tourism experience (Table 8 ).
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Discussion
The present study focused on attitude, motivation and anxiety levels of students majoring tourism at a faculty of tourism towards vocational English course. Students' mean score for attitude was 3.51 and it was at "agree" level. Their mean score for motivation was 3.54 and it was at "agree" level. Their mean score for anxiety was 3.12 and it was at "slightly agree" level. These finding are consistent with the literature (Alrabai & Moskovsky, 2016; Çakıcı, 2015; Liu & Chen, 2015; Hişmanoğlu, 2013; Sahabani, 2012; Arnaiz ve Guillén, 2012; Pineda, 2011; Hashwani, 2008) . It can be concluded from the findings that students have positive attitude towards vocational English course and they are quite motivated but they are still anxious. Anxiety level is predicted to decrease as attitude and motivation levels are high. This may result from the previous experiences of students in their academic life as in general English courses are full of grammatical rules and they may have been bored of the rules. Besides, as the participants of the study include junior and senior students, their level of anxiety to find a job may have increased, which may have resulted in the increased anxiety level for vocational English course, as Coşkun and Taşgın (2018) suggested.
The study resulted that there was no significant difference in the students' attitude levels in terms of gender. There are similar results in the literature (Güryay, 2016; Karataş et al., 2016a; Kızıltan & Atlı, 2013; Durer & Sayar, 2013; Karabulut, 2013; Temur, 2013) about general English. However, in another study, it was concluded that there was a significant difference between attitudes of students at associate degree at higher education towards vocational English course in terms of gender and male students had lower attitude levels than female students (Özer & Yılmaz, 2016) . In addition, there are studies in parallel with this result for general English (Genç & Aydın, 2017; Özdinç Delbesoğlugil, 2013; Ghazvini &Khajehpour, 2011) . On the other hand, some studies found out that attitude levels of male students towards general English were higher than those of female students (Tetik, 2016; Kazazoğlu, 2013; Soleimani & Hanafi, 2013; Abidin et al., 2012) .
Another finding was that there was no significant difference in students' motivation levels in terms of gender. Even though not directly for vocational English course, there are some studies in the literature that resulted no significant difference between the motivation levels of male and female students in English conducted with university preparatory class students (Ataman, 2017; Çekirdek, 2014) and high school students (Karakış, 2014) . As opposed to these findings, in other studies conducted with high school students (Yılmaz, 2013) and university preparatory class students (Madran, 2006) , it was concluded that motivation levels of male students in English were lower than those of female students. In their study, Ghazvini and Khajehpour (2011) found out that male students are motivated more instrumentally but female students were motivated more integratively.
The study reached the conclusion that male students were less anxious than female students. The finding is consistent with some studies in the literature (Hişmanoğlu, 2013; Arnaiz ve Guillén, 2012; Mesri, 2012) . Besides, Çakıcı (2015) 's study carried out with prospective English teachers and Karataş et al. (2016b) 's study conducted with university preparatory class students had similar results. As the cause, Çakıcı (2015) suggested that female students intensely have and experience fears of communication, being tested and evaluated negatively while male students are more confident in dealing with stress and speaking in foreign languages. Contrary to these findings, in some studies held with high school students (Oğuz & Akkaş Baysal, 2015; Karakış, 2014; Öner & Gediklioğlu, 2007) , with university preparatory class students (Tunçer & Dogan, 2015) and with undergraduate students (Coşkun & Taşgın, 2018; Özütürk & Hürsen, 2013; Wang, 2011; Wang, 2010; French & Richards, 1990) , there was no significant difference in students' anxiety levels in terms of gender. In some other studies, male students are found to be more anxious than female students (Nyikos, 1990; Kitano, 2001 , Karabey, 2011 Er, 2011; Cui, 2011; Aydemir, 2011) .
It was found in the study that the students' attitude, motivation and anxiety levels did not differ in terms of age. However, another study found out that there was a significant difference between the attitude levels of the associate degree students towards vocational English course and the older students had a higher attitude level (Özer & Yılmaz, 2016) . Parallel with the finding of the study, in other studies about anxiety conducted with English teacher candidates (Çakıcı, 2015) and students of English Language and Literature department (Tosun, 2018) , anxiety levels of students did not reveal a significant difference in terms of age. On the other hand, in some studies younger students were found to be more anxious (Hişmanoğlu, 2013; MacIntyre, Baker, Clement, Donovan, 2002) , and in some studies older students were found to be more anxious (Donovan & MacIntyre, 2005) . As the students get older, their vocabulary and language proficiency increase, they are aware of their learning strategies and styles and they can use them effectively in learning, and they realize their deficiencies and they try to overcome them (Çakıcı, 2015) . Therefore, it is expected that anxiety levels will decrease by increasing selfconfidence, attitude and motivation levels (Çakıcı, 2015) . Nevertheless, the finding obtained in this study is that attitude, motivation and anxiety levels of students do not change in terms of age. This finding can be paraphrased that students convey their affective characteristics for English course to vocational English course when it comes to anxiety in learning a language.
The study revealed a significant difference between attitude levels of students in terms of department. The difference was between Tourism Management and Tourism Guidance and Gastronomy and Culinary Arts in favor of Tourism Guidance and Gastronomy and Culinary Arts. Similarly, in another study carried out with vocational college students, attitude towards vocational English course differed significantly in terms of department, the attitude levels of students in tourism departments were higher than the other students, Tourism Guidance department had the highest attitude levels among these departments (Özer & Yılmaz, 2016) .The finding was the same for motivation. However, in a study conducted with university preparatory class students, no significant difference was found between motivation levels of students in terms of department (Ataman, 2017) . The study also found out that anxiety levels of students differed significantly in terms of their department. The difference was between Tourism Management and Tourism Guidance in favor of Tourism Management. On the other hand, in the study by Tunçer and Doğan (2015) , no significant difference was found between the anxiety levels of university preparatory class students in terms of their department. In the light of these findings, students of Tourism Guidance and Gastronomy and Culinary Arts have significantly higher attitude and motivation levels than students of Tourism Management, and students of Tourism Management are more anxious than students of Tourism Guidance. As mentioned before, when attitude and motivation levels increase, anxiety level is anticipated to decrease. Consequently, the findings of the study are consistent in its own right.
The study had the finding that there was a significant difference in attitude, motivation and anxiety levels of students in terms of their achievement. For attitude, the difference was between students with low achievement and those with mid achievement and those with high achievement. Moreover, there was a difference between students with mid achievement and those with high achievement. In parallel with this finding, attitude levels of vocational college students towards vocational English course showed a significant difference in terms of achievement (Özer &Yılmaz, 2016) . The finding was the same for motivation. Nonetheless, in another study conducted with university preparatory class students, it was concluded that the students' motivation levels did not differ according to their academic achievement (Doğan, 2009) . For anxiety, the difference was between students with low achievement and those with mid achievement and those with high achievement. Moreover, there was a difference between students with mid achievement and those with high achievement. The findings inferred that students with high achievement had higher attitude and motivation levels and lower anxiety levels than those with lower achievement. The finding also indicates that the higher achievement the students have, the higher their attitude and motivation levels they get and the less they are anxious.
The study reached a finding that there was a significant difference in attitude, motivation and anxiety levels of students in terms of their additional study in a week. For attitude, the difference was between students with no additional study and those studying 1-2 hours and those studying more than 2 hours. For motivation, the difference was between students with no additional study and those studying 1-2 hours. For anxiety, the difference was between students studying 1-2 hours and those studying more than 2 hours. The findings reflected that students with no additional study had lower attitude and motivation levels and higher anxiety levels than those with additional study. Likewise, in a study conducted with university preparatory class students, for motivation, it was explored that students with no additional study differed from those studying 1-3 hours, 4-6 hours or more (Ataman, 2017 ). Yet, in a different study, additional study did not make a significant difference for motivation and anxiety levels of high school students (Karakış, 2014) .
The last finding of the study was that there was no significant difference in attitude and anxiety; however, there was a difference in motivation in terms of tourism experience. For motivation, the difference was between students with no tourism experience and those with 1-3 years and those with more than 3 years. Students with no tourism experience were more motivated than those with tourism experience. The finding can be interpreted that this situation is due to the fact that the students working in tourism believe that they have already mastered in English and they have had a command of English in communication thanks to their experiences, thus they think that they will achieve in the course and it is just a course to be taken.
Conclusions
The study revealed the students' mean score for attitude and motivation were at "agree" level and their mean score for anxiety was at "slightly agree" level. There was no significant difference in the students' attitude and motivation levels in terms of gender. However, female students were more anxious than male students. The students' attitude, motivation and anxiety levels did not differ in terms of age. There was a significant difference in attitude, motivation and anxiety levels of students in terms of department and students of Tourism Guidance had the highest attitude and motivation levels and the lowest anxiety levels. The study found out that there was a significant difference in attitude, motivation and anxiety levels of students in terms of their achievement and students with high achievement had the highest attitude and motivation levels and the lowest anxiety levels. The study concluded that there was a significant difference in attitude, motivation and anxiety levels of students in terms of their additional study in a week and students with additional study had higher attitude and motivation levels and lower anxiety levels. The last finding of the study was that there was no significant difference in attitude and anxiety; however, there was a difference in motivation in terms of tourism experience and students with no tourism experience were more motivated than those with tourism experience.
The results of the study have important implications for educators and students. Attitude and motivation levels of students of Tourism Management towards vocational English course are lower than the other departments. In order to increase attitude and motivation levels of these students, it should be frequently reminded that learning English serves them to find a better job, and English is as a means that will facilitate their lives, improve their quality of life and their dignity in society rather than an obstacle that needs to be overcome to get a diploma. In order to motivate students to participate in courses, at the warm-up and transition stages, teachers and instructors of English should inform students about the aim of the unit, and how and where they will use it, which will lead to higher levels of interest. In addition, students can be encouraged by informing them about and participate in activities such as student exchange programs, youth programs and various projects which enable them to go abroad. Various the activities, tasks, and materials can help to avoid boredom and anxiety, and increase students' interest levels. Cooperative learning rather than competitive will help anxious students to increase selfconfidence. As the anxiety levels of students will decrease when they have high attitude and motivation levels, all attempts for this purpose will also provide the students to be more successful in vocational English course.
The study is limited to the measurement tools used in the research. The study is also limited to students at a faculty of tourism and taking vocational English course. For further studies, attitude, motivation and anxiety levels of students at other faculties at tertiary education towards vocational English course may be analyzed and compared with the findings of the current study. Based on the finding that male students are less anxious than female students, the reasons for this situation can be investigated in depth by a qualitative research and solutions can be suggested.
